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" Love to learn

We didﬁ‘f need a marketing agency to come up with our strapline. It's the language we keep
hearing from our students, parents and alumni. They kept using the phrase, ;
“| love Seaford because...” o

commumty The word “learn” has an academic focus but you can “Iove to learn” g
co-curricular activities.
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College a Rare and Prestigious

Significant Strength

Seaford College is among a very small minority of
Independent Schools in England to be awarded a

rare and prestigious ISI “Significant Strength”.

Following its Independent Schools Inspectorate
(ISl) inspection in January 2026, Seaford College is
proud to have been recognised with a Significant
Strength, this incredibly rare and prestigious
accolade awarded to only a very small minority of
independent schools nationally under the current
ISI framework. Public statements from other
schools inspected under the same framework have
indicated that only around 4% of schools have been
awarded a Significant Strength, highlighting the
rarity of this recognition.

This distinction is reserved for provision that
goes well beyond what is typically seen and
demonstrates clear, highly beneficial impact
on pupils’ lives, and is subject to rigorous quality
assurance by the Inspectorate.

Inspectors identified Seaford College’s
exceptional emphasis on pupils’ physical
development, health and wellbeing as a
Significant Strength, recognising how this
distinctive approach underpins pupils' academic
engagement, confidence and personal
development.

“Success without Stress”

“Success without Stress” is not simply a statement
in Seaford’s ethos. It is explicitly validated by the ISI
inspection team.

Inspectors described Seaford College’s approach
using the phrase “stretch without stress”,
recognising that pupils are supported to aim high
and achieve their personal bests without being
placed under undue pressure.

The inspection report makes clear that this balance
of ambition, care and support enables pupils to
thrive academically, socially and emotionally,

while developing confidence, resilience and a
genuine enjoyment of learning. This “Success
without Stress” philosophy sits at the heart

of Seaford’s educational approach and was
formally recognised by inspectors as a defining
characteristic of the school.

Academic Excellence through
Individual Pathways

The inspection report praises Seaford’s broad,

flexible and ambitious curriculum, offering pupils
meaningful choice across academic and vocational
routes. GCSEs, A levels, BTEC and Cambridge Technical
courses sit alongside a rich Sixth Form programme,
allowing pupils to follow pathways that reflect their
strengths, interests and future aspirations.

The ISl inspection confirms that pupils achieve well
academically from Reception to Year 13, making
good progress at GCSE and achieving well overall
in the Sixth Form. Pupils with SEND and those with
English as an additional language also make strong
progress, reflecting inclusive teaching and carefully
matched support.



Inspectors noted that destinations reflect an
aspirational yet realistic culture, focused on
securing what is right for each individual pupil.
Academic success at Seaford is not narrowly
defined. Pupils are encouraged to value progress,
understanding and confidence alongside
examination outcomes, supporting sustained
achievement over time.

Teaching that Builds Confidence,
Depth and Independence

Teaching across the school is typically well
planned, engaging and imaginative, with clear
feedback and effective assessment helping pupils
understand how to improve and deepen their
learning.

Inspectors observed pupils who:

- participate actively and confidently in lessons
 collaborate well with peers

- take pride in their work and achievements

This learning environment fosters independence
and intellectual curiosity, helping pupils grow into
confident, capable learners, well prepared for
future study and life beyond school.

Co-Curricular Excellence:
Sport, Performing Arts and
Outdoor Education

Inspectors praised Seaford College’s rich and
carefully planned co-curricular programme, noting
that it is designed and scheduled to maximise
pupil participation across sport, the performing
arts, outdoor education and wider enrichment.
The vast majority of pupils participate fully,
developing personal and life skills while forming
new friendships and enjoying a broad range of
opportunities beyond the classroom.

The inspection report highlights the breadth

and quality of sporting provision, confirming

that success in prestigious sporting fixtures is

high. Strong provision in the performing arts,
including drama, dance and music, sits alongside
Outdoor Education, the Combined Cadet Force
(CCF) and the Duke of Edinburgh'’s Award, all of
which contribute meaningfully to pupils’ physical
development, leadership skills and confidence.

Crucially, inspectors observed that the co-curricular
programme blends seamlessly with the academic
curriculum, reinforcing the school’s “Success
without Stress” ethos by supporting pupils’
wellbeing, motivation and engagement in
learning.

A Significant Strength that Powers
Academic and Personal Success

ISl inspectors recognised Seaford’s focus on
physical development and wellbeing as a
Significant Strength, a judgement that places
the school among a very small number nationally
to receive this distinction.

They highlighted:

- high levels of participation in physical activity,
sport and outdoor education

- strong attention to nutrition, sleep, fitness and
healthy routines

- pupils who approach challenge with resilience,
energy and confidence

Importantly, inspectors linked this strength to
pupils’ academic engagement and personal
development, noting that wellbeing and physical
health are deeply embedded in school culture and
play a vital role in enabling pupils to perform at
their best, both in and beyond the classroom.

Highly Effective Pastoral Care,
Safeguarding and Boarding

Inspectors reported that pupils feel safe,
supported and well known throughout the
school. Pastoral systems, including access to
counselling, peer mentors and trusted staff, are
embedded in everyday school life and remove any
stigma from seeking support.

Safeguarding arrangements were judged to be
robust, vigilant and effective, with all statutory
standards fully met.

Boarding provision was described as welcoming,
well supervised and thoughtfully organised,
offering pupils a secure, homely environment
that supports both academic focus and social
development.




Leadership, Governance and
a Culture of Continuous
Improvement

The report highlights caring, knowledgeable
leadership and governors who provide strong
oversight, challenge and support. Strategic
decision making is consistently rooted in pupils’
wellbeing and long term development.

Inspectors noted a reflective culture in which leaders
routinely review practice and refine provision,
ensuring that the school continues to respond to
pupils’ needs and remains ambitious for every
child. All Independent School Standards, including
safeguarding and boarding, were fully met.

Transparency and Academic Data

Inspectors recognised the school's rigorous use
of assessment and regular monitoring of pupils’
progress, noting that pupils’ performance is
routinely checked against aspirational targets.

Inspectors specifically noted that leaders

have devised a system of “challenge grades”,
aspirational targets based on assessments of
pupils’ starting points and teachers’ evaluations
of progress over time, with pupils’ current
performance regularly checked against these
targets.

The Inspection Team was provided with full access
to the school's comprehensive academic data

and results to support their evaluation of pupils’
academic achievement.

For transparency, the academic data outcomes
shared in full with the ISI Inspection Team are
included at the end of this report, demonstrating
the pride taken in the strong academic outcomes
achieved by pupils across the full age range.

In Summary

The ISl inspection presents Seaford College as a
school where:

« pupils from Reception to Sixth Form
achieve well academically, personally and
without stress

. individual pathways and personal bests
genuinely matter

- wellbeing, physical development and co-
curricular breadth underpin excellence

- leadership, safeguarding and governance are
strong and secure

« reflection and improvement are integral to
everyday practice

To be recognised among a very small minority
of independent schools nationally with a
Significant Strength is a powerful endorsement
of Seaford’s distinctive ethos and of the lived
experience of pupils every day.

What this means for your child

Your child will achieve well academically,
supported by high quality teaching, a broad

and flexible curriculum, and pathways carefully
matched to individual strengths and aspirations.

Your child will be encouraged to aim high without
unnecessary pressure, in an environment whose
“Success without Stress” philosophy is explicitly
validated by the ISl inspection team.

Academic success is underpinned by strong
wellbeing, physical development and a rich co-
curricular programme, enabling pupils to be
focused, resilient and ready to learn.

Sport, performing arts, CCF and outdoor education
develop confidence, leadership and character
alongside academic achievement.

High standards of pastoral care and safeguarding
ensure your child is well known, well supported
and safe, allowing them to thrive both
academically and personally.

Seaford’s rare ISl Significant Strength recognises
an approach that goes beyond compliance,
creating the conditions in which pupils flourish
at school and are very well prepared for future
success.

John Green, Headmaster




Quality of'education,

training and recreation

“Across the school, pupils are motivated
to learn, and so typically they work hard to
reach their aspirational targets.”

“Well-planned lessons, imaginative resources and
teaching that is generally adapted to individual needs

ensure that pupils make good progress.”

“They work collaboratively with peers to

solve problems.”

“The flexible curriculum offers pupils a wide

range of academic and vocational courses. This
captures pupils’ interest, enabling them to
engage positively with their learning, achieve well
and progress successfully to their next stages of
education, training and/or employment. Pupils in
the early years explore a range of subjects through
a topic-based approach which allows them to gain
literacy and numeracy skills through play, as well
as to experience more structured activities.”

“Across the school, pupils are motivated to

learn, and so typically they work hard to reach
their aspirational targets. An attitude of ‘stretch
without stress’ challenges pupils to achieve their
personal best without placing them under undue
pressure, allowing them to develop confidence
and self-esteem in their learning. Well-planned

“Stretch without stress’ challenges pupils

to achieve their personal best without
placing them under undue pressure.”

“Pupils are routinely offered choices,

this means that pupils secure a sense

of autonomy and confidence in their
learning.”

“Pupils of all ages participate
enthusiastically in lessons.”

lessons, imaginative resources and teaching that is
generally adapted to individual needs ensure that
pupils make good progress.”

“The ‘ad alta’ characteristics are displayed
throughout the school and are understood and
appreciated by pupils. They strive for success in
the five areas of ambition, resilience, collaboration,
focus and preparedness.”




“Pupils who have special educational needs and/
or disabilities (SEND) are supported to access
the curriculum and facilities. Leaders ensure that
pupils have detailed profiles which highlight the
support strategies teachers can use to help them
be successful.”

“Lessons are well structured, starting in ways
that stimulate pupils’ interest through games or
music, for example, or that help pupils to recall their
prior knowledge. They then move to increasingly
complex tasks as pupils’ confidence builds.
Teachers offer regular opportunities for pupils to
recap knowledge and to reflect on skills gained.
Younger prep school pupils have a timer to help
them to structure independent tasks. Pupils are
routinely offered choices, for example whether to
record notes using an iPad or pen and paper, or in
Year 3, whether to jump in the pool or enter via the
steps. This means that pupils secure a sense of
autonomy and confidence in their learning.”

“Teachers are skilled in adapting their
questioning to pupils’ needs. The use of subject-
specific vocabulary is well promoted, for example
in Year 2 drama, where pupils learn to use the
term ‘costume’ rather than ‘dressing up’. Pupils
are often encouraged to rephrase or justify an
answer for greater precision or depth.”

A broad and stimulating curriculum

“The flexible curriculum offers
pupils a wide range of academic
and vocational courses.”

“This captures pupils’ interest, enabling them to
engage positively with their learning, achieve
well and progress successfully.”

“Pupils are taught to be financially
literate, independent and resourceful.”

“Leaders have planned a broad and stimulating
curriculum which meets the needs of the school’s
broad intake. Alongside GCSEs and A levels, the
school offers BTEC First Awards and Extended
Certificates, as well as Cambridge Technical
(CTEC) courses in subjects such as countryside
management, business, and sports science.

There are 38 different options in the sixth form.
Many pupils take a combination of academic and

“Pupils of all ages participate enthusiastically

in lessons by readily asking and answering
questions. They work collaboratively with peers
to solve problems. Careful grouping allows for
targeted support and helps to promote pupils’
positive behaviour and attitudes to learning.
Teachers circulate, prompting and encouraging
pupils through praise and good humour. In the
early years, children develop literacy skills through
regular opportunities to write simple phrases and
sentences, for instance writing a list of rules for
their inventor’'s shop. Academic clinics and support
sessions, including in the evening for boarders, offer
pupils access to additional help if they need it.”

“Teachers typically plan lessons with opportunities
to extend learning for pupils who are ready to
move on more quickly than some others.”

“Pupils enjoy their learning and make good progress.”

“Pupils in all year groups

appreciate the relevance

of the curriculum to their
needs and interests.”

“Teachers take every opportunity to link learning
to real-life applications.”

vocational courses. A series of options, for pupils
inYears 7,9 and in the sixth form, supplement

the main offering with subjects such as cookery,
public speaking and first aid. Staff provide tailored
guidance when pupils choose their options,
ensuring that pupils’ individual programmes of
study are closely matched to their aptitudes,
interests and future aspirations. As a result, pupils
enjoy their learning and make good progress.”



“Pupils in the early years and prep school begin
with a topic-based curriculum. This allows them to
learn to read well, as they gain wider literacy and
numerical skills. This includes through role play
and physical play, such as, for example, in a project
where they design and make toys to sell in an ‘elf
workshop'. Foreign language teaching begins in
the Reception class. As pupils progress through the
prep school, they receive more specialist provision
from subject experts, so their knowledge deepens.
Creative curriculum weeks based around themes
such as ‘fire or flight' allow prep pupils to make
links between subject areas and explore themes
in different contexts. The wide-ranging learning
experiences, visits and some joint lessons with the
prep school combine effectively to prepare children
in the early years very well for transition to the next
stage in their education.”

“There are a variety of clubs and resources
available to extend pupils’ knowledge beyond the
curriculum. This includes through the optional
Extended Project Qualification (EPQ), resulting in
consistently high-quality outcomes for pupils in the
sixth form.”

“Teachers take every opportunity to link learning
to real-life applications, such as, for example,

in a travel and tourism lesson where pupils use
industry resources as they analyse global trends,

or in a design and technology lesson where pupils
restore a real vehicle. From Year 7 onwards, pupils
build competence in areas such as cookery, public
speaking and car maintenance. Consequently,
pupils in all year groups appreciate the relevance of
the curriculum to their needs and interests.”

“Teachers plan lessons to link to global affairs. For
example, during a Year 9 English lesson, reading
The Crucible led to a discussion about religious
freedom, and during a Year 12 economics lesson,
the teacher addressed misconceptions about
poverty in different countries around the world.
Pupils are expected to show an interest in current
affairs and engage in topical discussions during
form time about, for example, the situations in
GCreenland, Iran and Venezuela, with structured
input from the form teachers to ensure balanced
views. Many classrooms display news articles
relevant to the subject.”

“Pupils develop economic understanding. Most
pupils in Year 10 choose the BTEC business course
or an equivalent option. Children in the early years,
for example, use real and plastic money as they
design, make and sell toys. Pupils taking cookery
courses budget for meals. Boarders in the sixth-
form houses can cook for themselves and do their
own laundry. As a result, pupils are taught to be

financially literate, independent and resourceful.”

Co-Curricular

“Pupils of all ages enjoy participating

in a rich programme of co-curricular

activities. This blends seamlessly with
the academic curriculum.”

“The range of activities is carefully designed
to nurture... teamwork and resilience, as
well as to build friendship.”

“Pupils of all ages enjoy participating in a rich
programme of co-curricular activities. This
blends seamlessly with the academic curriculum.
Leaders undertake careful forward planning and
well-considered scheduling to minimise clashes.
This ensures that pupils can undertake a range

of different pursuits across the sports, arts and
outdoor activities on offer. There is also provision
for pupils who prefer clubs such as coding,

puzzle club, jewellery making and other crafts.
The range of activities is carefully designed to
nurture physical development, artistic endeavor,
teamwork and resilience, as well as to build
friendship across age groups.”




Challenge Grades Preparing pupils for exams

“Pupils are encouraged to “Pupils are taught to develop
achieve their personal best.” study skills.”

“This reduces anxiety and helps

“Detailed feedback from teachers means that pupils to achieve their potential.”
pupils are confident about what to do next to
improve their work.”

“Pupils are taught to develop study skills
through strategies such as utilising different types
of note-making, structuring short-term deadlines
and adopting effective revision techniques. Pupils
facing public exams receive advice on managing
wellbeing, sleep and nutrition. They receive

“Pupils of all ages achieve well.”

“Leaders have devised a system of ‘challenge encouraging emails about revision. This
grades’. These are aspirational targets based on reduces anxiety and helps pupils to achieve
a combination of assessments of pupils’ starting their potential.”

points and teachers’ evaluations of their progress
over time. Pupils' current performance is regularly
checked against these targets. In this way, pupils
are encouraged to achieve their personal best.
Detailed feedback from teachers means that
pupils are confident about what to do next to
improve their work.”

“Pupils of all ages achieve well. At GCSE, pupils,
including those who have SEND, make good
progress. In the sixth form, pupils achieve well
overall.”

Future destinations and preparing students for the future

“Securing what is best for each “There are numerous ways to flourish.”
pupil is a priority for leaders.”

“Pupils are well prepared for their next stage in
learning and for adulthood.”

“Everyone is encouraged
to aim high.”

“Pupils progress to a wide range of destinations,
including for higher-level studies. This is
testimony to the aspirational and open-minded
culture that is well established across the school.
Everyone is encouraged to aim high. However,
there is a marked understanding that there are
numerous ways to flourish. This is promoted
through learning that extends beyond academic
studies, and through the mixing of practical and
academic pathways. Securing what is best for
each pupil is a priority for leaders.”




“Leaders provide impartial careers education

in the senior school through careers profiling,

a programme of visiting speakers that includes
recent alumni, and individual guidance. Pupils in
Years 7 and 8 are introduced to careers education
in personal development lessons. Pupils in the
prep school and children in the early years explore
a range of potential occupations through visits
from adults and through role play. In the sixth
form, pupils benefit from bespoke advice for
university applications, including to overseas
destinations. The support for those applying for
degree apprenticeships, performing or fine arts
courses, sports training, the armed or emergency
services, agriculture or employment is equally
effective.”

“Effective collaboration between academic,
pastoral and co-curricular leaders prepares pupils
for their futures in adult society, with an emphasis
on skills such as financial literacy, public speaking
and civic responsibility. Careful attention is paid
to supporting pupils at key points of transition,

so they are well prepared for their next stage in
learning and for adulthood.”

Every twist
and turn
is still forward.

Feedback for parents

“Parents receive regular
updates on their child’s
progress.”

“Personal skills are recognised
as equally important to pupils’
academic progress.”

“Parents receive regular updates on their
child’s progress, with the timing and format of
the reports planned to have maximum impact
on achievement. Personal skills are commented
upon in reports and recognised as equally
important to pupils’ academic progress. All
required information is made available and is
easily navigable on the school's website.”




Pupils’ Physical and mental
health and emotional wellbeing

“There is no stigma in seeking

Pupils develop personal and R i s

life skills, have fun and make
new friends.”

“This is a significant
strength of the school.”

“Pupils know they need to try, even if
they find things challenging.”

“Pupils feel safe in school.”

“The rich co-curricular programme is designed
and scheduled to maximise pupils’ participation
in a range of activities, including sport, the

arts, outdoor education and leisure pursuits.
The vast majority of pupils participate fully in the
programme. As a result, they develop personal
and life skills, have fun and make new friends."

“The school's high regard for pupils’ physical
and mental health and emotional wellbeing is
the cornerstone of its culture. Initiatives such as
the wellbeing hub, peer mentors and access to
counselling create an environment where there

is no stigma in seeking help when needed. This is
balanced by an equal emphasis on resilience and
perseverance, encouraged through the school’s
motto, ‘ad alta’ (to the heights). Pupils know they
need to try, even if they find things challenging.”




“There is a notable emphasis on pupils’ physical
development. Leaders create many opportunities
that encourage pupils of all ages to lead active and
healthy lifestyles, both at school and in their future
adult lives. This is evident in the deeply embedded
focus on the benefits of being outside and the high
level of consideration given to pupils’ nutrition,
sleep and fitness. This is a significant strength
of the school”

“Leaders model the importance of applying

effort to all activities. Pupils respond with a high
rate of participation across all the experiences
that the school offers. Pupils volunteer answers

in class or take part in sports without fear of failure
or derision. They celebrate others’ achievements
enthusiastically, whether this is getting a verb tense
right in French or achieving international success in
polo. Leaders identify areas where pupils might feel
vulnerable and try to address this, such as by inviting
an expert to speak to female pupils in Year 8 about
body confidence. Support through the school’s
clinics and additional resources means that pupils
develop self-esteem and experience success.”

“Leaders provide opportunities for pupils to
develop physically and to lead healthy and
active lifestyles. Their strategic determination to
ensure this happens is seen in many ways. Several
hours each week are timetabled for sports and
games. Early years and younger pupils move fluidly
between the classroom and outdoor learning
environments. The vast array of sport options,

from rugby and hockey to martial arts, climbing
and polo, allows every pupil to find something to
suit their tastes. Success in prestigious fixtures

is high. The gym and body conditioning suites,
staffed by expert coaches, are available to all older
pupils. Dance and drama options, The Duke of
Edinburgh’s Award scheme (DofE), taken by all
Year 9 pupils, and the Combined Cadet Force (CCF)
are other ways in which pupils can participate in
physical activity. Pupils in the prep school learn to
swim in the covered pool and are taught outside

in woodland activities. Children in the early years
enjoy ‘wellie Wednesdays', where they can choose
to either go to the forest or the field for outside
breaktime. Boarders experience additional
academic and physical sessions to support their
success. Facilities such as the gym, pool and library
are kept open through the evening for their use.”

Personal development and PSHE

“Pupils gain awareness of how
to lead healthy lifestyles.”

“The curriculum is up to
date and responsive.”

“In personal development lessons, pupils gain
awareness of how to lead healthy lifestyles
through compulsory cookery sessions, as well

as a focus on nutrition, sleep and the benefits of
exercise outdoors. The canteen serves nutritious
choices, with healthy snacks available to boarders.
In the early years, children are encouraged to
try a range of foods and parents visit to describe
foods they have eaten from other cultures. Pupils
in the sixth form can prepare their own snacks in
the houses.”

“The personal development programme, which
includes appropriate relationships and sex
education (RSE), is timetabled in a way that
promotes its importance. Curriculum design
ensures that topics such as friendships, digital
safety and consent are revisited in age-appropriate
ways. The curriculum is up to date and responsive.
Resources are adapted according to context.
Pupils’ understanding and engagement are
assessed through surveys.”




Friendships, behaviour and an anti-bullying culture

“Pupils feel safe

“Pupils behave well.”

“Pupils behave well. They are relaxed and
respectful in their interactions with each other
and with staff. Leaders utilise a clear hierarchy
of sanctions, including for minor infringements.
This is successful in preventing the escalation of
any poor behaviour. Younger pupils avidly seek
the merits and badges that are awarded for
good behaviour. When poor behaviour occurs,
on occasion, sanctions are consistently applied.
Restorative justice is used to deter repeat
occurrences. Record-keeping is meticulous and
shared in a way that promotes pupils wellbeing
effectively.”

in school.”

“Bullying is rare.”

“Bullying is rare. When it does occur, pupils are
generally confident that it is dealt with fairly.
Pupils are taught about the impact of bullying
through the personal development programme.
Structures are in place that help to identify the
signs of bullying at an early stage, including

peer mentors. Leaders provide pupils with help

in forming friendships where needed. Effective
communication between leaders means that
pupils identified as requiring additional support to
improve their wellbeing are offered opportunities
such as outdoor therapy, drama therapy and
dog-walking with pastoral staff.”
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Pupils’ social and

economic education and
contribution to society

“Pupils develop a firm
sense of right and wrong.”

“They are given many opportunities
to build leadership qualities and a
sense of philanthropy.”

“Pupils of all ages develop a firm sense of right
and wrong. They are given many opportunities

to build leadership qualities and a sense of
philanthropy. They put these qualities into practice
through a range of charitable and community
projects.”

“Values such as respect for individual differences
and democracy are encouraged through systems
such as peer mentoring and school council
elections. All pupils, including pupils in Year 1,

can serve on the school council and eco-council.
Through relevant assemblies and the thoughtfully
designed personal development programme,
pupils learn about the structures of British society,
such as the legal system and local government.”

“Leaders promote service as a core value. Pupils
in Years 7 and 8, for example, are involved in local
charity events, such as visiting local care homes,
landscaping a local park or beach litter picking.
There is an annual community action day which
involves every pupil.”

“Leaders promote service
as a core value.”

“The development of pupils’ social and cultural
understanding is well embedded in the school's
aims. Leaders are conscious of the need to prepare
pupils for life in a diverse society. A philosophy,
religion and ethics course ensures that all pupils
gain an understanding of other faiths and cultures.
External speakers and workshops for older pupils
address sensitive issues such as knife crime, street
safety and consent. Through arts lessons, pupils
are also introduced to a range of cultures. In music
lessons for pupils in Year 8, for example, pupils
encountered works by Igor Stravinsky, John Cage
and Steve Reich.”

“Leaders promote service as a core value. Pupils
in Years 7 and 8, for example, are involved in local
charity events, such as visiting local care homes,
landscaping a local park or beach litter picking.
There is an annual community action day which
involves every pupil.”

“Pupils of all ages gain a sense of right and
wrong. In the early years, children play board
games to understand the rules and then devise
rules for their classroom. The behaviour code,
displayed in all form rooms and classrooms,
emphasises the need to treat others with respect.
Older pupils are introduced to ethical dilemmas
where some rules must be challenged in favour of
equality, for example, in English lessons in Year 9
in the study of The Crucible, or in history lessons i n
Year 10 through an exploration of the White Rose
movement in 1930s Germany.”



Pupils’ leadership skills

“Pupils’ leadership skills are
honed from an early age.”

“Pupils of different ages
get the chance to work
together.”

“Pupils’ leadership skills are honed from an early
age, with the rotation of responsibilities such as
book monitors or lunch queue leaders. Pupils of
different ages get the chance to work together.
In Year 9, for example, pupils assist with the story
time club for children in the Reception class
through to Year 2. Pupils in the CCF plan training
for their peers. Pupils can study for coaching
qualifications in sports such as rugby or climbing
or opt to lead some of the many co-curricular
clubs. The extent to which the school meets
Standards relating to pupils’ social and economic
education and contribution to society.”

s A

Boarding

“The environment of the boarding houses
is welcoming, homely and well appointed.”

“Opportunities for
boarders to socialise and
relax, as well as to focus
on their studies.”

“Leaders nurture the welfare of pupils who board
through ensuring that the environment of the
boarding houses is welcoming, homely and
well appointed. Well-trained staff, high levels of
supervision and thoughtfully planned activities
provide opportunities for boarders to socialise and
relax, as well as to focus on their studies.”

“Boarders take part in an appropriate range of
evening activities, which also allows time to relax
and socialise. Saturday sporting and outdoor
activities are popular with boarders and day pupils.
An academic ‘confidence clinic’ is available as

a place where pupils can complete homework
under supervision.”

“The boarding houses are cosy and welcoming.
The environment is designed to promote
communal activities. House staff are suitably
trained to carry out their responsibilities. Boarding
house routines are organised to encourage
respect, kindness and pupils’ growing
independence.”



Leadership and management,
and governance | hokkak

“Pupils’ wellbeing lies at the heart of their
strategic decision-making.”

“Pupils are supported to
achieve their personal best.”

“Senior leaders across all phases of the school
are caring and knowledgeable. Pupils’ wellbeing
lies at the heart of their strategic decision- .
making. Proposed school developments are Safeguardlng
framed in terms of pupils’ current interests and

in preparation for their future adult lives. Clear
systems and structures create a culture where
pupils are supported to achieve their personal best.

“Pupils are aware of the many ways in
" which they can seek help.”

“Routine analysis of the quality of pupils’

experiences drives strategic development.

Consequently, the Standards are met consistently, “Systems for raising
including the National Minimum Standards for concerns are clear and
boarding schools (NMS).” responsive.”

“Pupils are aware of the many ways in which they
can seek help for themselves or peers. A variety

of staff, including the chaplaincy, counsellors, an
independent listener, medical centre employees
and pastoral staff, are regarded as trusted adults
to whom they can go for help and advice. Systems
for raising concerns are clear and responsive.

Staff are mindful of the additional potential
safeguarding needs of vulnerable pupils, and
pupils’' care plans reflect this.”




Seaford College’s
Academic Value Added

“At GCSE and Sixth Form Seaford College has strong value added in public
examinations. This is down to a culture of personal bests and the well
embedded use of Challenge Grades to inspire students to achieve.”

John Green, Headmaster

Understanding Value Added

Value added in education is the difference
between the expected grade from a student’s
baseline assessment score at the beginning of
their course and the grade they actually achieved

Value added is a fair measure of the progress that
students have made. Rather than relying solely
on exam results, it takes account of where each
student started from and the progress they made
relative to other, similar students.

But making progress relies on a whole range of
influencing factors, and students make progress
at different times and at different rates. A focus on
final exam results alone often fails to take account
of the huge steps students and teachers may have
taken along the way.

Value added measures are intended to offer a
fairer indication of how far a student has come,
a fairer measure of how well the school has
brought that student on, and a fairer way to
make comparisons between different schools’
performances.

Value Added at GCSE

Seaford’'s value added (VA outcomes at GCSE
shows that positive value is added for students
in all ability groups and confirms that high
prior attainers achieve well. This is particularly
significant given the academically non-selective
nature of our school.
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“At GCSE, Seaford College’s value added score is nearly one grade higher on
average (2024: +1.0, 2025: +0.8). Many pupils achieve several grades above
expectation and progress into the Sixth Form with the confidence, resilience and
independent study skills that prepare them strongly for future success.”

John Green, Headmaster




Value Added in Sixth Form

“In Sixth Form our value added score is
an impressive one grade higher through
effective teaching and support. This is an
average and for many students Seaford’s
approach to teaching and learning is
transformational, leading to achieving
several grades higher and Oxbridge and
Russell Group university places.”

John Green, Headmaster

Our benchmarking and value added tool at

Sixth Form uses average GCSE attainment as a
predictor for UCAS points. Regardless of whether
a student goes to university, we can confidently
work out their UCAS points based on their Year 13
outcomes.

Our predictive scale is benchmarked on the
higher end to ensure we are setting challenging
expectations which are in line with our personal
best ethos and well embedded use of Challenge
Grades. For example, we expect those who
attained an average GCSE Grade 8 to achieve AAA
at A level/BTEC/CTEC (grades made equivalent* for
comparison). Similarly, we expect an average GCSE
Grade 5 student to achieve CCC.

With this measure, our value-add in our

Sixth Form is a strong +10 UCAS points - and
equivalent of 1.25 grades (A Level /BTEC/CTEC).
This impressive value-add score at Sixth Form
confirms that high prior attainers achieve well
and in line with other students.




“Inspectors identified Seaford College’s exceptional emphasis on pupils’
physical development, health and wellbeing as a Significant Strength,
recognising how this distinctive approach underpins pupils’ academic

engagement, confidence and personal development.”

John Green, Headmaster
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Fitness session in Seaford’s gyms

Older students supporting younger students
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Qutdoor education for all Outdoor learning at Seaford’s on-site Swimming lessons in Seaford’s pool
Forest School
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“We're proud that the ISl inspectors have recognised
Seaford’s focus on physical development and
wellbeing as a Significant Strength. This prestigious
and incredibly rare accolade is only awarded to around
4% of other schools nationally”.

Recreational and competitive golf on our
onsite golf course
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John Green, Headmaster

Teamwork on DofE expeditions Extensive PE and games sessions
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